Abstract
Introduction

1.
Constructing an assessment rubric including the project-based assessment rubric is one of major problems in educational contexts. In Indonesia, for example, Media Informasi Online Stikom (2003) in Edy Supriyadi (2007) stated that teachers in Indonesia had a low level skill in designing and implementing classroom-based assessments including their rubrics. One reason is due to the low frequency of related training on assessments for teachers. In line with this, Depdiknas (2003) reported that teachers in thirty-two provinces in Indonesia had a low skill in designing classroom-based assessments such as performance, project, and product that need special rubrics. One of the reasons for this was that teachers had a tendency using such written objective tests as multiple-choice, true false, and matching.
In line with this, Birgin & Baki (2009) stated that teachers in Turkey faced a significant inhibition in constructing assessment rubrics. This is due to the fact that this activity is a new evaluation method for teachers in Turkey. In addition, Moskal & Jon (2000) assumed that various constructs in a rubric must be valid and reliable since it has an important role for the evaluation and measurement of students' performance, project, and product. Tierney & Marielle (2004) explained that many of rubrics available in various sources did not function properly because of inconsistency in terms of expected criteria of descriptions. In other words, it is quite hard to construct even to obtain rubrics of performance, project, or product-based assessments that are eligible, suitable, feasible, proper, and fit with the needs of assessors, raters and evaluators.
In relation to these phenomena, Fadly Azhar (2013) has designed a set of rubric for the evaluation and measurement of project-based assessment containing the aspects of content, organization, language (COL) and it is grouped into two factors: accuracy and practicality. The factor of accuracy refers to whether or not all of constructs in that rubric are able to evaluate and measure a project accurately while the factor of practicality is concerned with whether or not the rubric is simple enough in terms of implementation. This project-based assessment rubric was officially presented in an annual seminar for the state universities of western part of Indonesia conducted by State Islamic Institute Pontianak, West Kalimantan, Indonesia (August, 2013) .
In conjunction with evaluation and measurement, Hughes (2003) , Shohamy (1985) , Hutchinson & Young (2011 ), Fernandes (1984 , Dickens & Germaine, (1992 ), Crooks, (2011 ), O'Malley & Pierce (1996 ), Popham, (1995 ), Ariev, (2005 ), Brooks, (2002 ), Brown, (2004 ), Mertler, (2001 ), McMillan, (2004 , and Weigle (2002) stated that project-based assessment rubric can be defined as a set of rubric containing valid and reliable aspects for the evaluation and measurement of scientific paper writing. Hence, such aspects as content, organization, and language should be the first priority in the construction of project-based assessment rubric. This is due to the fact that if a project is presented in the form of scientific writing, it will normally and logically have a coverage area in content, organization, and language (COL).
The aspect of content evaluates and measures the purpose and the quality of writing the project viewed from the categories of being scientific, academic, and accurate with the instructions given. To achieve these three categories, Schlegel (1992) There will be three probable ways to expand this thesis statement, namely, (a) to explain growing children in strict discipline, (b) to explain leaving children free to learn lessons of lives on their own, and (c) to compare the two ways of growing children. Out of these three ways, of course, point (c) is much better than those of points (a) and (b). It means that the selection of the verb to compare in terms of critical instructions & activities to do is much more accurate than that of to explain. This is due to the fact that to compare has more meaningful and more precious information to share.
In order to evaluate and measure the organization of writing skill, Callaghan & Rothery, (1988) , Oshima & Hogue, (1999 ), Stanley, (1983 proposed two major concepts: paragraph organization and essay organization. A good paragraph is supposed to cover three sub-elements: topic sentence, supporting sentences, and a concluding sentence. In addition, a paragraph should reflect the elements of unity, coherence, and cohesion. Unlike a paragraph, in essay organization, three components are required; that is, introductory paragraph, main/body paragraphs, concluding paragraph, sentence and paragraph connectors along with writing mechanics.
However, the constructs included in the aspect of organization in this research are focused on text types known as genres. It is undeniable that to be good at writing genres is one of the major aims to be achieved in the learning of English in Indonesian school contexts (Depdiknas, 2008; Kemendikbud, 2013) . Through genres, students are expected to be able to write such following texts as descriptive, narrative, procedure, news items, recount, expository, hortatory, short functional texts like invitations, announcements, recipes, manuals, and directions. In short, the evaluation and measurement of the organization aspect should cover two things: accuracy on paragraph organization and generic structures of genres.
Similarly, to evaluate and measure the aspect of language ten grammatical elements should be considered, i.e. subject-verb agreement, tense-form, subordination, verbal, pronoun-reference, word form, word order, parallel structure, unnecessary repetition, and correct usage (Stanley, 1983) . The reason for choosing these ten elements as the constructs to be included in the rubric is that they tend to occur in each time to write essay writing.
Furthermore, the term of perception in this research, deals with observation, opinion, view, belief, conviction, persuasion, and sentiment. Opinion deals with conclusion; view deals with subjective opinion; belief relates to having a tendency to accept attitude; conviction draws a serious belief; persuasion is relevant to sense of certainty; and sentiment shows either positive or negative reaction (Bernhardt, 2014) . Therefore, through this sort of survey of perception, it is really possible to identify the opinion, view, belief, conviction, persuasion, and sentiment of English teaching staff along with English teachers of state secondary schools in Pekanbaru, Indonesia towards the design of project-based assessment rubrics.
Research Problems 2.
In line with this concept of COL, the research problems are as in the following (a) How good is the perception of the teaching staff of FKIPUR, FKIPUIR, FTUIN Susqa, and state secondary schools on project-based assessment rubric containing COL viewed from the factors of accuracy and practicality? (b) Is there any significant difference on their perception viewed from the variables of institution, field of study, academic qualification, teaching experience, and training?
Research Objectives 3.
The objective of this sort of survey research is to prove the perception of the teaching staff of FKIPUR, FKIPUIR, FTUIN Susqa, and state secondary schools on project-based assessment rubric containing COL quantitatively and qualitatively. Quantitative aspect in this context concerns with the perception of the teaching staff based on their knowledge, attitude, and skill in project-based assessment rubric; meanwhile qualitative aspect is related to their input and comment about that rubric.
Research Methodology 4.
This survey research described the object of the research both quantitatively and qualitatively (Arikunto, 2010; Creswell, 2005) . In this context, the described object was various constructs provided in a COL-based rubric. A set of questionnaire and a set of open-ended question were the main instruments in this research. The questionnaire contained four major factors: (a) Respondent profile, (b) The perceptions toward the rubric based on their knowledge, attitude, and skill in terms of the factor of accuracy, (c) The perceptions toward the rubric based on the process of implementation in terms of the factor of practicality, (d) qualitative information concerns with (i) comment and input on the rubric based on their knowledge, attitude, skill and (ii) other aspects to be included into the rubric. The data obtained from part (a), (b), and (c) was analyzed with a table of mean score interpretation as in the following: 1.00 0 2.33 (low), 2.34 -3.66 (moderate), and 3.67 -5.00 (high) (Erman & Yaya, 1990 ) and inferential statistic (Sugiyono, 2011) . Meanwhile, part (d) was analyzed with focus group discussion program (Krueger, 1994) .
The questionnaires were sent to one hundred teaching staff of English Study Program of FKIPUR, FKIPUIR, FTUIN Susqa, and state secondary schools in Pekanbaru, Indonesia. However, only seventy-five of them returned the questionnaires. Therefore, all of them were taken as the sample of this research (total sampling). In terms of academic qualification, the sample respondents consisted of 38 (51%) Bachelors, 30 (40%) Masters, and only 7 (9%) Doctors. For the field of study, 58 (77%) of them are in English education, 7 (9%) in literatures, 7 (9%) in linguistics, 1 (4%) of each in curriculum development, educational technology, and social science/culture. Finally, in terms of teaching experience, more than 29% of them have been teaching for 20 years, and more than 45% of them have attended related training on assessment.
The following is presented the designed Project Assessment Rubric that was used in this research activity. 
Score: C + O + L =__________ Rater -------------------------------------
Findings and Discussion 5. Reddy and Andrade (2010:435) concluded that a rubric is not only eligible, suitable, feasible, proper, and fit enough to meet the needs of raters but it also needs the factors of validity and reliability. One of the ways to identify the validity and reliability of a rubric is by putting a special attention to the aspects of language which must be simply understood but depends on raters' interpretation of student performance. In addition, Reddy (2007:14) stated that "rubrics assisted feedback and assessment processes enhance achievement levels; develop positive perceptions about grading; increase motivation; and enhance self-regulated learning behavior".
In line with the above points, Atkinson & Lim (2013:651) reported about students and teachers perceptions on rubrics. For students, the majority of students preferred a rubric. The students concluded that through a rubric they would be able "to identify what to do, what to achieve or had been achieved, and what to improve". Meanwhile, teachers perceived that rubrics can shorten time consuming for correction along with feedback up to 40%. On the other hand, Moni & Moni (2008:47) stated that a clear exposure to students on the benefits of rubrics is really important. The reason for this is that the majority of students are eager to be evaluated and measured through a "newly simple, fair, appropriate, constructed assessment rubric". This idea is supported by Eshun & Poku (2013) who concluded that in terms of studiobased learning, 86% of the students had a positive perception on the use of rubric for its support in learning process; 46% asked for training on the implementation of that kind of rubric, and other 89% believed that rubric made them have a good acquaintance to each other, but Andrade and Ying (2005) reported that students not only had a positive perception towards rubrics but they also agreed that rubrics supported their academic performance in the contexts of 'efforts, product, higher grade, and ready for assignments. ' Lim and Marie (2013) concluded that rubrics helped students reach teaching objectives, withdrew their oral production performances, and justified the grades given to them but it was still required to evaluate the appropriateness and effectiveness of rubric as a grading method for oral production assessments. Finally, Laura (2010) concluded in her research that pre-service teachers used rubrics not only during their teaching practice exercise (as students-teachers) but also in their own real teaching. Furthermore, in terms of the perspectives of knowledge, attitude, and skill of the teaching staff through focus group discussion program (Krueger, 1994) showed the following results. In the factor of accuracy, 46.7% of the sample respondents concluded that the aspect of content should be more emphasized on genres, 64% proposed that the aspect of organization should be simplified, and 86.6% expected that the aspect of language should be in macro skills. In the factor of practicality, 73.3% expected that the aspect of content (critical instructions & activities to do) should be much simpler; and 77.3% concluded that the aspect of organization is precisely adequate. However, 84% agreed that the aspect of language should be free to be developed by the staff themselves, and 89.3% proposed that the constructs of capitalization & punctuation (mechanic) should be exposed to all parts of writing mechanics. Finally, hypothesis testing found that null hypothesis (Ho) was accepted. In other words, there was no significant difference of the perception of the teaching staff of FKIPUR, FKIPUIR, FTUIN Susqa, and state secondary schools toward the project-based assessment rubric containing COL based on the variables of institution (F = 2.78; Sig = 0.15), fields of study (F = 2.48; Sig = 0.20), academic qualification (F = 2.31; Sig = 0.29), teaching experience (F 1.35; Sig = 0.43), and training (F = 2.26; Sig = 0.39).
Implications and Recommendations 6.
This study has implications for the teaching staff of FKIPUR, FKIPUIR, FTUIN Susqa, and state secondary schools toward the project-based assessment rubric containing COL. In the factor of accuracy, it is clearly found that they have a high level of perceptions toward all constructs included in the aspects of content, organization, and language. This is probably because of such variables as 77% of them are in the field of English education, 45% of them have attended related training on assessment, and 29% of them have 20 years of teaching experience. As a result, they are so familiar with each construct available in that rubric and perceived that all constructs are accurate enough for the purpose of evaluation and measurement. However, they have a moderate level of perceptions on the constructs of rubric format, critical instructions & activities to do, and interval in the factor of practicality. This is probably due to the following reasons. Rubric format contains various constructs to be evaluated and measured; and of course, it needs training to use it. Critical instructions & activities to do get involve so many operational verbs so that it needs time-consuming as well as concentration to choose on. Interval perhaps it is relatively new to them since they are used to using holistic scale rather than analytic scale.
In the context of perspectives of knowledge, attitude, and skill, the teaching staff of FKIPUR, FKIPUIR, FTUIN Susqa, and state secondary schools proposed the following things. Firstly, the aspect of content should be more emphasized on genres. This is due to the fact that 51% of them are teaching at secondary schools in which the teaching of English is focused on genres. Depdiknas, (2008) and Kemendikbud, (2013) stated that language skills and language contents are taught through genres consisting of narrative, procedure, report, recount, news item, various short functional texts along with linguistic features. Secondly, the aspect of organization should be simplified. This can be interpreted that they prefer not to assess the organization of the project in detail but the message is easily understood. Last but not least, the aspect of language should be in macro skills. This is probably due to the fact that they prefer the linguistic features are structurally correct rather than grammatically correct, and they are accustomed to assess students' papers holistically. In conclusions, this research recommends that the teaching staff of FKIPUR, FKIPUIR, FTUIN Susqa, and state secondary schools put more emphasys on language contents and writing mechanic as well since these two aspects are the major problems for Indonesian students. This is due to the fact that language contents containing of rules of English structure and grammar are the heart of that language itself even english is still a foreign language in Indonesia. To support this, the teaching staff of FKIPUR, FKIPUIR, FTUIN Susqa, and state secondary schools are encouraged to review more about the concepts of paper writing, to train developing assessment rubrics, and to revise the mechanism of teaching-learning process, particularly on the writing skills related to project-based activities that certainly involves rubrics.
